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Vision

“Our school provides a happy and dynamic learning environment that prepares all students for the
present and for the world of tomorrow.”

+  GEMSvision forinclusion:

‘to ensure all students have the right support and opportunities at the right time. So they
become resilient, happy and successful in their adult life’.

+ Toenable this GEMS will focus on 4 key priorities:
O Education Excellence
O Community and Friendship
O Health and Wellbeing
O Employment and Enterprise

GEMS Our Own High School Al Wargaa is an inclusive school, serving students with mild learning
challenges. The GEMS vision for ‘Inclusive Education’ is that we achieve excellence together by all
students receiving the support they need to meaningfully belong to their school and wider
community, feel valued for their contributions, engage purposefully in learning and experience
academic, cultural, social, and emotional success in a common learning environment.

Inclusion Statement

We recognise that students learn at different rates and that there are many factors affecting
achievement, including ability, emotional stage, age and maturity. Our objectives are to:

«  Promptly identify needs and provide effective support for all students.

« Continually monitor the progress of all students

» Instillin students' academic and personal skills to meet the demands of post-secondary
school life and adult living.

+ Support and empower parents at every stage of their child's development.

+ Involving the student in any decision making that affects them guide the student and
parentsto

+ make appropriate decisions about vocation and careers.

« Ensure that students experiencing special educational needs and disability are perceived
positively by all members of the school community, and that inclusive provision is
positively valued and accessed by students, parents, and staff.

« Ensure equality of opportunity for, and to eliminate prejudice and discrimination if any
against, students of determination.

« To provide provisions as per the Federal Law of UAE and Dubai.

« To provide provisions as per the CBSE instructions/ exemptions/ concession under the
Disabilities Act 1995.

- This policy should be read alongside the Admissions Policy, Behaviour Policy, Anti Bullying
Policy.
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Legislation and Guidance

This policy is currently based on the UAE Disability Act, Federal Law (29) 2006 and 2009, which
guarantees a Person of Determination access to equal opportunities of education within all
educationalinstitutions.

Policies for empowerment and effective inclusion of people of determination are an integral part of
key national and local strategies such as the UAE Vision 2021.

This policy is also based on the following guidance and legislation:

« DubaiLaw No. (2) 2014 'to protect the rights of People of Determination in the Emirate of
Dubai'. Executive Council Resolution No. (2) 2017 Regulating Private Schools in the Emirate
of Dubai. Including reference to Article 4 clause 14; Article 13, clauses 16,17,19 and Article
23

« UAE Centennial 2071 Long Term Government Plan.

= Abu Dhabi Economic Vision 2030

« Dubai Strategic Plan 2021

+ The United Nations Convention on the Rights of Persons with Disabilities and Optional
Protocol

« The UAE 'School for All': General rules for the Provision of Special Education Programs and
Services' (2010) guidance

» The National Policy for Empowering People of Determination, which aims to provide quality
inclusive education in the UAE (2017)

- Quality Standards of Services for Persons with Disabilities in Governmental and Private
Institutions (2016).

+ The National Project for Inclusion for People of Determination

» Abu Dhabi Educational Council Special Education Policies and Procedures Manual (2012).

+  Mycommunity: A City for Everyone' initiative (2013) which aims to turn Dubai into a fully
inclusive and friendly city for People of Determination.

« Dubai Inclusive Education Policy Framework (2017)

+ The Dubai Universal Design Code (2017, Accessibility Code)

+ The Ministry of Education Strategic Plan 2017-2021

+  The Dubai Plan (2021)

+ Implementing Inclusive Education: A Guide for Schools (2017)

« Directives and Guidelines for Inclusive Education (2020)

« KHDA: Guidelines for Use of External Assessment Reports for Students of Determination
(2026)

+ KHDA: Guide for Implementing the Categorisation System for Students of Determination
(2026)

Definitions

Inclusive education is a provision committed to educating all students, including those identified
externally as experiencing special educational needs and disabilities (SEND), or those identified
internally as experiencing barriers to learning, in a common learning environment. In such settings,
all students have access to quality instruction, intervention and support, so that they experience
success in learning.
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Inclusive Education:

As stipulated by the United Arab Emirates
“Inclusive education means that all students have the right to be educated to the
extent possible with their age-appropriate peers who do not necessarily have
disabilities in the general education setting of their neighborhood school with
support provided. Inclusive education is not intended to limit the participation of
students with special needs to regular education programs and services. Rather,
inclusive education means that students with special needs have the opportunity to
participate in educational programs and services in the least restrictive
environment that is commensurate with their individual strengths and needs.”
Ministry of Education, Special Education Department, P.14, The Philosophy of Inclusive
Education

“Inclusive education creates a culture of collaboration, in a landscape of mutual
respect and equality for all. All students are given opportunities to be successful
learners, form positive social relationships with peers, and to become fully
participating members of the learning community”.

Dubai Inclusive Education Policy Framework, 2017, p.10.

Our aim is to provide an accessible and enriching curriculum for all groups of students, including,
but not limited to:

- Special Educational Needs and Disabilities (SEND) are those students identified
externally as having a formal specific learning need.

« Additional Learning Need (ALN) are those students identified internally as having an
informal specific learning need.

+ English Language Learners (ELL) (those who are quite new to learning English or need
additional support with learning English as a second language).

« Gifted and Talented (G&T) Those demonstrating exceptional ability and/or attainment
which is in line with the criteria set out in the schools' procedures. See glossary of terms.

« Dual and/or Multiple Exceptionality (DME) refers to individuals who are both gifted and
have a learning difference or SEND. This combination can create complex challenges, as
these students often exhibit advanced cognitive abilities while simultaneously facing
difficulties that may hinder their academic and social success.

Students with SEND are known in the United Arab Emirates, as Students of Determination (SofD).
The UAE School Inspection Framework (p.117) defines a special education need, as:

'Educational needs which are different from those of the majority of students, and
which arise from the impact of a disability or recognized disorder'.

A student requires special education provision if they have a need arising from the impact of a
disability or recognized disorder which requires the school to make specific modifications or
provide specific support to prevent, remove or reduce any potential barriers to ensure a student
can access education on an equitable basis within the common learning environment with same-
aged peers.
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A disability is a physical or mental impairment which has a substantial and long-term adverse
effect on a person's ability to carry out normal day-to-day activities. The definition of 'day to day
activities' includes mobility, manual dexterity, lifting, hearing, eyesight, speech, memory, and the
ability to concentrate, learn or understand.

The UAE Federal Law 29 (2006) defines discrimination as any segregation, exclusion or restriction
due to special needs leading to the damage or denial of recognition of any rights granted by the
prevailing legislation in the country or enjoyment on an equal footing.

Safeguarding and Child Protection

Safeguarding and child protection are paramount for all students, with particular vigilance required
for those with additional needs, who may be more vulnerable to harm, misunderstanding, or
reduced independence. OOW staff ensure clear, consistent protocols when students are
supported by all adults incluidng Learning Support Assistants, withdrawn from class, or accessing
bathrooms and changing facilities.

These situations require heightened supervision, appropriate staffing, and respect for dignity and
privacy. All staff must be trained to recognise risk, follow safeguarding procedures, and ensure that
support is delivered safely, transparently, and in the best interests of the child at all times.

Roles and Responsibilities
The Inclusion Governor

The Inclusion Governor of Our Own High School AlWargaa is Ms Louise Dawson and she can be
contacted on inclusion_oow@gemsedu.com.

The Governorrole is to:
« Help raise awareness of Inclusion issues at governing board meetings.
»  Monitor the quality and effectiveness of inclusion and provision for Students of
Determination within the school and update the governing board on this.
+  Work with the Principal and Head of Inclusion to determine the strategic development of
the Inclusion Policy and provision in the school.

The Principal
The Principal is Dr. Anjuli Murthy and she can be contacted on anjuli.m1_oow@gemsedu.com.

The Principal role is to:
«  Works with the Head of Inclusion and Inclusion Governor to determine the strategic
development of the Inclusion Policy and provision within the school.
+ Have overall responsibility for the provision and progress of Students of Determination,
Additional Learning Needs, Gifted and Talented, English Language Learners and all children
who require additional support.
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Senior Leader in Charge of Inclusion

The Senior Leader in Charge of Inclusion is the Vice Principal Ms. Anitha Nair and she can be
contacted on anitha.n_oow@gemsedu.com)

Head of Inclusion

The Inclusion Leader is Ms. Nikhat Fatima Ahmad and she can be contacted on
nikhatfatima.a_oow@gemsedu.com.

The inclusion lead will:

« Oversee monitoring and implementation of all aspects of this policy and department action
plans

+ Line manager and monitor the work of the SENCOs and their management of provision

+ Ensure the Governing Body and Leadership Team are kept informed

+ Tolead on the self-evaluation of SoD

+ Lead Inclusion Teachers to deliver consistently high level of support, support their
professional development

« Support SENCOs in leading LSA Team to ensure effective practices for recruitment,
induction, deployment and professional development

- Lead CPD for teachers and leaders to equip them to support SoD students in their roles

« Having a detailed understanding of a range of barriers that impact on students’ learning and
outcomes.

« promoting high expectations of student learning and achievement in all aspects of
school life.

- Coordinating new admissions for SoD, including assessments and liaison with
previous schools

« Regular monitoring and tracking of data, alongside that done of other middle and
senior leaders.

Support or Specialist Teachers

The School Support or Specialist Teachers are:
+ Ms. Rose Nashia (Rosenashia.M_OOW@GemsEdu.Com)
« Ms. Christina Barnabas (christina.b_OOW®@GemsEdu.Com)
«  Mr. Mazher Shaikh (mazher.s_OOW@GemsEdu.Com)

Counselors are:

+ Ms. Able Mariya (able.p_oow@gemsedu.com)
+ Mr. Abbin Sreedharan (Abbin.s_OOW@GemsEdu.Com)
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They will:

«  Work with identified students in line with their specific needs and where relevant, their IEP
targets

« Deliver targeted intervention groups for specific students

+  Monitor the progress of students in their intervention groups

«  Support LSAs in delivering consistently high-quality support

«  Support with the writing, monitoring and implementation of IEP targets

« Observe SoD in class to support with teaching strategies; this may also involve joint planning
or modelling

Academic Coordinators
Each Academic Coordinator is responsible to:

e Leading and coordinating provision for students across the continuum of needs including
Level 1, gifted and talented, English language learners and students who may require
intervention or enrichment.

e Monitor and evaluate student progress, attainment and achievement data to identify
trends, support schoolimprovement, identify trends and appropriate academic challenges
and support.

= Review curriculum planning, lesson delivery, and teaching resources to ensure alighment
with school expectations and inclusive classroom practice.

e Conduct regular monitoring activities such as book scrutinizes, learning waltks, lesson
observations, and student voice activities.

e Support teachers through coaching and feedback and communicate with the Inclusion
Team as needed throughout the Academic Year.

Teachers

Each Teacher is responsible for:

+ Demonstrate and apply knowledge and understanding of inclusive education values and
principles.

» Have responsibility for children with additional needs in their class

» Provide additional support within the curriculum framework, such as adapted tasks,
scaffolding and differentiation.

+ Beinvolved in the process of writing the IEP

+ Implementing the IEP through their lesson planning and delivery

«  Work effectively with any additional adult support in their class

« ldentifying any students they have concerns about and sharing detailed information with the
Inclusion Team
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Learning Support Assistants

Every Learning Support Assistant is responsible for:

e providing individual support to a specific student

e promoting access to targeted support outside of the classroom
e working on differentiated activities with groups of students

e liaising with the leader of provision for students of determination
e developing sociallemotional skills

e working with teachers to monitor the progress of students

e supporting intervention or therapy sessions.

Counsellors
Counsellors are responsible for:

e Provide individual and group counselling to support students’ social, emotional, and
mental wellbeing

e |dentify and assess student needs, including early signs of anxiety, distress, or behavioural
challenges

e Work collaboratively with teachers, parents, and leadership to support student outcomes
and wellbeing

e Develop and deliver preventative programmes on topics such as resilience, relationships,
and emotional regulation

e Safeguard students by following child protection procedures and responding appropriately
to concerns or disclosures

Inclusion Support Team

An inclusion support teams consisting of school staff, Inclusion Governor, Senior Leaders, Parents
and Students will meet twice a year to discuss inclusion. This is an opportunity for review and
collaboration and department improvement.

Admissions
The Inclusion Policy should be read in conjunction with the Admissions Policy.

Students of Determination will be admitted in accordance with international, national and
company/school regulations.

This will include but not be limited to:
e Understanding that every child has a right to education
e Admission will take place based in accordance with the Admission Policy
e Comprehensive analysis of social, emotional, academic and support needs
e Understanding of family dynamics and sibling priority

e Availability and capacity of staffing
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Students with a formal identification of SEND

A student seeking admission with a formal identification is referred to the Inclusion Department for
an observation and interaction to determine the required level of support. If the challenges are
severe, the assistance of Learning Support is offered to support transition and plan for success.

We provide priority admission for a student of determination with a sibling already on roll in the
school. The school follows the Admissions Policy for students of determination. This willinclude

the following.
Students without a formal identification

A student may be internally identified, at the time of admission, or during the course of the
academic year, as requiring additional support.

The child will be referred to the inclusion team for support. The inclusion team will observe,
interact and determine the students' stage of development. The focus of the process is to identify
the strengths and challenges in learning, as well as provide an early intervention plan for the
student.

The schoolteam will assess each student's current skills and levels of attainment on entry, which
will build on previous settings and Key Stages, where appropriate. Class teachers will make regular
assessments of progress for all students and identify those whose progress:

e |[s significantly slower than that of their peers starting from the same baseline.
e Fails to match or better the student's previous rate of progress

e Failsto close the attainment gap between the student and their peers.

e Widens the attainment gap.

This may include progress in areas other than attainment, for example, social needs.
Slow progress and low attainment will not automatically mean a student is recorded as having
SEND.

When deciding whether inclusion support is required, we will start with the desired outcomes,
including the expected progress and attainment, and the views and the wishes of the student and

their parents.

We will use this to determine the support that is needed and whether we can provide it by adapting
our core offer, or whether something different or additional is needed.

The Admission of a student with or without needs is at the discretion of the Principal.
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Identification of Needs
On Entry

On application, the following measures are used to help assess the level of individual need and to
ensure that appropriate provision can be made for each student.

e Parents/Carers are asked to disclose any special educational need that has been previously
identified in order to support the school to plan for admission.

e Parents are asked to share any usefulinformation about their child’s needs and abilities. This
includes providing the school with copies of any existing medical assessments, diagnoses
and therapy reports. This may also include previous Individual Education Plans from
previous schools.

e Students who are not coming from the CBSE Curriculum, from Year 1 upwards are asked to
complete a standardised Literacy and Numeracy assessment.

e Before entry to the Foundation Stage students are invited to a ‘stay and play’ session and
observed by staff and discussions with parents take place during the session.

e Children are not declined spaces on the basis of their additional needs.

If any of these measures indicate that the student may have an additional need, the application is
referred to the Head of Inclusion for additional consideration. This process will be focused on
designing an educational programme that reflects the student’s abilities, needs, interests and
preferences.

Please refer to the school Admission Policy for further guidance.
Identification of Enrolled Students

For students already enrolled at OOW, a referral form and process is in place outlining the step by
step process that is to be followed by a class/subject teacher.
The following information is taken into consideration:

Data gathered will include:

e Standardised Assessment. These assessments will include entrance assessments
alongside other standardised tests. Students with a low score in any of these tests, will be
referred to the Inclusion Team for further assessment and identification if needed.

e Internal Assessment. All students undergo internal assessments which will identify CBSE
levels. Students working significantly below age related norms may be referred to the
Inclusion Team if the class (or specialist) teacher is concerned that this is related to a
specific or general need.

e On-going teacher observations. Regular observations and analysis of work samples will
assess progress. Students struggling to make expected progress may be referred to the
Inclusion Team if the class or specialist teachers are concerned that this is related to a
specific or general need.

e Specific concerns - a student may be referred by teachers or parents if specific concerns are
raised that the Inclusion Team may be able to address. These concerns may relate to
behaviour, attendance, learning or retention skills.
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Post Referral

Once a referral has been made, the student will be assessed by a member of the Inclusion Team to
ascertain needs. The assessment may comprise of several different elements, but is likely to

include;

e Pupilvoice

e Seeking and coordinating feedback from teachers across the curriculum/subjects to identify
common difficulties and/or strategies that have proved effective with this student.

o Discussions with parents on historical and current difficulties the student may be
experiencing.

e Standardised tests to assess current levels against national norms.

e Observations and advice from internal and/or external specialist staff.

It may be appropriate to seek advice from external agencies that could help give a clearer picture of
the student’s needs. This may include a request for a full educational assessment from a suitably

qualified professional.

Once the assessment has been completed, the Inclusion Team will collate and assess the
information to decide if further action needs to be taken. If the student is considered to have a need
that necessitates additional provision, in or out of the classroom, the Inclusion Team will meet with
the student, parents and associated professionals to plan for provision.

This short-term provision may include:

a. In-class small group instruction
b. In-class one-to-one instruction
c. Resource room (secondary)

We will assess each student’s current skills and levels of attainment on entry, which will build on
previous settings and Key Stages, where appropriate. Class teachers will make regular
assessments of progress for all students and identify those whose progress:

e |s significantly slower than that of their peers starting from the same baseline.
e Fails to match or better the student’s previous rate of progress.

e Fails to close the attainment gap between the student and their peers.

e Widens the attainment gap.

This may include progress in areas other than attainment, for example, social needs.

Slow progress and low attainment will not automatically mean a student is recorded as having
SEN.

When deciding whether SEN provision is required, we will start with the desired outcomes,
including the expected progress and attainment, and the views and the wishes of the student and
their parents. We will use this to determine the support that is needed and whether we can provide
it by adapting our core offer, or whether something different or additional is needed.
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There are multiples The school has a referral system which parents, staff or students can activate
at anytime.

Documentation

Documentation could include the following depending on the personalised
needs of the child:

Sparkling GEMS Excellence Pathway Individual Education Plan (Level 3)(IEP)
Student Profile (Level 2)(SP)

Individual Accommodation Plan (Level 1)(IAP)
Advanced Learner Plan (ALP)

Risk Assessment (RA)

Personal Emergency Evacuation Plan (PEEP)
Shelter in place plan

Medical Plans

Data and Progress Tracking

Lesson and Department Logs

Parent Feedback

Teacher Feedback

e o o o

KHDA Categorisation 2025
Students at OOW are categorised by need in line with the KHDA Categorisation Framework.

Table 1: Formally Identified
Formally ldentified with Special Education Needs and/or Disability (SEND)

Main Diagnosed Category asSub-Category as per the UAE Additional Information

per the UAE Unified unified classification system
classification system
(O I CH TR OEINBIEEJ]UYA 1. 1 [ntellectual Disability

|
Moderate

|
Severe

1.2 Unspecified Mild

Moderate

|
Severe

1.3 Global Developmental Delay

1.4 Neurocognitive Disorders

Page 11



02. Communication
Disorders

03. Autism Spectrum
Disorders

04. Attention Deficit
Hyperactivity Disorder
(ADHD)

05. Psycho-emaotional
disorders

2.1 Language Disorders Expressive Language
Receptive Language

Global Language Delay

.2 Speech Sounds Disorder

2.3 Speech Fluency Disorder

2.4 Social Communication Disorder

2.5 Unspecified Communication Disorder

3.1 Autism with Intellectual Level 1
Disability
lLevel 2
f
Level 3
.2 High Functioning Autism Level 1
[Levet 2
i
lLevel 3

4.1 Combined Presénta{ion

4.2 Predominately Inattentive Presentation

4.3 Predominantly Hyperactive/Impulsive

Depression

Bipolar Disorder

—
Anxiety

f
Post-Traumatic Stress Disorder

[
Obsessive Compulsive Disorder

[
Oppositional Defiance Disorder

f
Conduct Disorder

[
Selective Mutism

i
Intermittent Explosive Disorder

[
[Eating Disorder

rPersonality Disorders

T
Tourette Syndrome

i
Other
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06. Specific Learning

6.1 Dyslexia

Difficulties

6.2 Dysgraphia

6.3 Dyscalculia

6.4 Scholastic Skills
-

07. Visual Impairment .1 Total Blindness

.2 Partially Sighted

.3 Low Vision

Mild

'|M oderate

Severe

08. Hearing Impairment

8.1 Deafness (hear?ng_lgss greater than 90 decibels)

8.2 Hearing Impairment (hearing
loss ranging from 26 to 90
decibels)

Mild

Moderate

Severe

08. Deaf-Blind Disability
10. Physical Disability

9.1 Deaf-Blind

Cerebral Palsy

‘Muscular Dystrophy

ISpina Bifida

l/Amputation/Limb Differences

'Spinal Cord Injury

Juvenile Idiopathic Arthritis

IMusculoskeletal Deformities

‘Other

11. Multiple Disability

'When selecting Mutltiple

Disabilities, also select two or more
additional main and sub-categories
that coexist and result in complex
needs requiring highly

lindividualised support and

consistent specialist input.
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Table 2: Internally Identified

Internally identified with Additional Learning Needs (ALN)

Main Barrier

01. Thinking and Learning
Needs

Barrier Sub-Category

General learning needs across
subjects

Additional Information ‘
Learns with some extra support
(can follow most learning with
adjustments and guidance)

Learns with regular support (needs
frequent adaptations and help
across subjects)

Learns with high levels of support
(requires ongoing, personalised
support in most areas of daily
academic life)

Early development needsin

more than one area (under age 5)

Learns with some extra support
(can follow most learning with
adjustments and guidance)

Learns with regular support (needs
frequent adaptations and help
across subjects)

Learns with high levels of support
(requires ongoing, personalised
support in most areas of daily
academic life)

Memory and thinking needs due
o illness or injury

Learns with some extra support
(can follow most learning with
adjustments and guidance)

Learns with regular support (needs
frequent adaptations and help
across subjects)

Learns with high levels of support
(requires ongoing, personalised
support in most areas of daily
academic life)
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02. Communication and Language Needs Understanding Language
Speech Needs

Using Language

Both understanding and using
language

Difficulty making Speech Sounds clearly

tammering or stuttering

ocial use of language difficulties

Other or unclear speech and language needs
R e el

03. Social Communication Needs little or no support
and Interaction Needs (independent most of the time, but
benefits from some help)

Needs regular support (daily
support in several areas)

Needs high levels of support
(consistent help across most areas
of academic life)

04. Attention Deficit Difficulties with both attention and high activity

Hyperactivity Disorder . _ . _
(ADHD) Difficulties mainly with attention and focus

Difficulties mainly with high activity and impulsive behaviour
L |
05. Social, Emotional and Low mood or sadness

Behavioural Needs

Strong mood swings

Worry and anxiety

Difficulties after traumatic events

Repetitive or obsessive behaviours

Strong refusal or defiance

Not speaking in some situations

Sudden angry outburst

Difficulties with eating and food

Personalities or behaviour
challenges

Tics or involuntary movements and
[sounds
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06. Learning Difficulties in
Specific Skills

07. Visual Needs

08. Hearing Needs

09. Physical and Movement
Needs

10. Multiple and
Complex Needs

Other

Reading difficulties

riting difficulties

Difficulties with maths and number skills

General academic learning difficulties

Low Vision

Some difficulty seeing details

Significant difficulty seeing clearly

Very limited visual clarity

Hearing Loss

Some difficulty hearing sounds

[Frequent difficulty following
speech

Unable to hear most speech

Movement and posture needs

Ongoing muscle weakness

Coordination and motor planning
difficulties

[

Fragile or brittle bones

Ongoing joint problems

Missing or differently formed limbs

Loss of movement due to spinal
injury

[Bone or joint differences (e.g.

curved spine, clubfoot)

Other

Select this category when two or
more barriers co-exist, resulting in
highly individualised support and
consistent specialist input. Record
each relevant barrier category
alongside this selection.
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It is important that a student’s special educational needs are identified as early as possible so that
the appropriate provision can be putin place.

Reporting to KHDA

The Knowledge and Human Development Authority (KHDA) requires schools to formally notify them
of all students identified with additional needs, whether identification occurs internally or through
external professionals. This information is recorded by designated school staff on the KHDA portal
and is used by KHDA to analyse trends, understand the profile and prevalence of students of
determination, and evaluate the effectiveness of provision across schools.

The submission of this information forms part of KHDA’s monitoring and quality assurance
processes and supports the ongoing development of inclusive education within the Emirate.

Reporting to KHDA does not restrict a student’s access to education, further education,
employment opportunities, or residency status within the United Arab Emirates. On the contrary, it
supports equitable access to provision and helps ensure that students are protected from
discrimination and negative bias.

Support and Accommodations

OOW makes every effort to support all students within a classroom setting by providing support
through:

Universal Design and Quality First Teaching and Instruction
Adaptation

Exam Accommodations

Learning Support Assistants

e Individual Education Plans

e supportin the classroom related to specific academic needs.

OOW attempts to meet all students at their level. If the need arises, out of class support is available
for short-term durations.

OOW Approach to Teaching Students with SEND/ALN
Teachers are responsible and accountable for the progress and development of all the students in
their class. High-quality teaching is our first step in responding to students who have SEN. This will

be differentiated for individual pupils. We will also provide the following interventions:

Page 17



Adaptations to the curriculum and learning environment

OOW will make the following adaptations, as more as required by individual students to ensure all
students' needs are met:

e Use of visual supports (images, diagrams, symbols)

e Simplified and chunked instructions

e Pre-teaching key vocabulary and concepts

e Flexible grouping (mixed ability, targeted support)

e Scaffolded tasks with step-by-step guidance

e Use of assistive technology (text-to-speech, speech-to-text)
e Reduced task length or adjusted workload

e Alternative ways to record work (oral, video, drawings)

e Additional processing time and extended deadlines

o Use of concrete resources and manipulatives

e Clear modelling and worked examples

e Frequent check-ins and guided questioning

e Use of visual timetables and structured routines

e Breaktasks into smaller, manageable steps

e Choice intasks to increase engagement and autonomy
e Sensory supports (movement breaks, fidget tools)

e Peersupport or buddy systems

e Adapted questioning (open/closed, differentiated levels)
e Use of graphic organisers (mind maps, storyboards)

e Regular feedback with specific, actionable next steps

Assessment Accommodations and Modifications

Most students of determination can cope with the regular class curriculum and attempt regular
class assessments with minimal accommodation. However, a small number of students require
modifications to enable them to meet the required learning outcomes.

Heads of Department will work with subject teachers and Inclusion Team & leadership to ensure
that appropriate papers are provided to Students of Determination at a level which is meaningful
and is able to demonstrate progress.

Some Requirements

e Students need to have a formal assessment report to avail modified assessments.

e Students diagnosed as having severe to moderate learning difficulties and whose basic
academic skills are far below their grade expectations can avail themselves of modification
to reduce frustration and anxiety about themselves and their performance.

e The extent of the modification will depend on the severity of the student's challenge. This
will be decided upon by the Inclusion Team in discussion with the Inclusion Governor.

e Classteachers/Subject teachers/ Academic Coordinators will seek support from the
Inclusion team and will modify class work and assessments.

e The student will only be considered for the assessment provision post submission of a
formal letter of request from the parents.
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General Guidelines

e Content:

o InKG-Grade 7 classwork and assessment will be simplified and reduced to meet
the needs of each individual child, whilst maintaining appropriate challenge and
progress.

o InKG-Grade 7, any modification to assessments will be noted on the End of Term
and End of Year report cards.

o In Grade 8to 12 students are required to work in line with CBSE Board Levels
without assessment content modification. Support mechanisms such as extra
time, are detailed below.

o Students not working at Board Level at the end of Grade 8 will be suggested to opt
for NIOS

e Pattern of Assessment:

o Modified papers should ensure that the total marks allotted are the same as the regular
papers.

e The question papers for the students of determination are set in the same pattern as those
set for all students of the same Grade.

e If a studentappears in a modified paper, the marks that he obtains on the paper will be
reviewed internally by the subject teacher in collaboration with leaders and inclusion
team.Where required the marks will be multiplied by 0.7 for reporting in the report card.

e The modification should be only in the form of
o Simplified language of the questions
o Excluding lessons as per curriculum modification
o Nochange in the number of questions or types of questions. For e.g.

comprehension passage may be simplified but not omitted.

o Simplification does not mean filling in the blanks, coloring, puzzles, or substituting
regular questions and answers.

Students who need extra time as per their needs and who are writing the regular paper will

be given extra time as per CBSE by-laws.

General Modifications
e Extratime

e Use of amanuensis
e Increased font size and writing space
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Glossary for Assessment Accommodation

Modified Curriculum - The modification is done in the lesson plan to ensure that the student
learns all the major concepts in the chapter.

Standard School Service

Within OOW we adhere to the Regulations, as set out in the Dubai Inclusive Education Policy
Framework Directives and below lists our adherence to the Standard School Service which sets out
the provisions for all children and are included in the standard school fees and without additional
charge.

The school will appoint a senior leadership team.

The school will appoint a Head of Inclusion

The school will appoint an Inclusion Governor

The school will appoint Inclusion Teachers and Counsellors

e The school will have multiple levels of pastoral support and dedicated staff
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The school provides screening upon entry and ongoing assessment to inform provision.
The school conducts (KG Assessment) CAT4, NGRT, PASS and other external
assessments, in line with government requirements

» The school has a wide range of physical resources to support learning experiences in
common learning environments, including access to resource rooms and learning support
spaces.

e The schoolimplements a Graduated System of Support to identify student’s needs and
provide appropriate support

e Each curriculum area modifies the curriculum and ensures appropriate differentiation,
adaptations and modifications

e Students will have access to two small group or one to one sessions delivered by suitably
qualified staff

e Students and staff have access to inclusive education training and assistive technology

e Parents and Students have access to school-based specialist support and guidance

e Students and Staff have consistent access to support and training in Child Protection,
Safeguarding, Health and Safety, Lockdown and Evacuation and other emergency
procedures

e External therapists receive Safeguarding Training within a week of commencing services

e The school regularly conducts physical environment assessments to identify and mitigate
risks that can be relevant to the students

e The school will provide Exam Accommodations for any child that requires them
Charging Policy

At our school, we are deeply committed to fostering an inclusive environment where every student
has the opportunity to succeed. We offer comprehensive inclusion services that support students
with diverse learning needs. These services include access to specialists and diagnostic tests as
listed in the Standard School Service.

Within the standard school service fees the schoolis unable to provide:

e Learning support assistants

e Speech and Language Therapy

e Occupational Therapy

e Educational Psychology Assessment
e Psychiatry / Psychological Support

e Extensive medical support

Should a child require this additional layer of support, the school will guide and advise the family to
appropriate, safe, external Agencies.
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Graduated Response

Assess Plan Do Review

The school operates an Assess-Plan-Do—Review (APDR) process to support children, which is a
cyclical approach used to support students with additional needs. It begins with assessing the
student’s strengths and needs, followed by planning targeted interventions and support strategies.
These are then implemented during the ‘Do’ phase. Progress is subsequently reviewed to evaluate
impact, inform next steps, and refine provision. This ongoing cycle ensures support is responsive,
evidence-informed, and tailored to the individual, promoting continuous improvement in outcomes
and inclusion.

Levels of Provision

To ensure that the correct level of supportis put in place for the students on a Graduated System of
Support is followed. Students with additional needs will be classified as needing support at either
Level1, 2 or 3.

Level One (Lowest Support)

Every teacher is expected to differentiate the learning in their classroom to meet the needs
of all students. For most students the high-quality differentiated teaching in the classroom
will be sufficient and help them address any additional needs that they may have.

These students will be included on the register and monitored by the class teacher,
Academic Supervisors, Heads of Year or Head of Department.

The child will be closely monitored by the class teacher to ensure that they are making good
progress and the strategies/ resources are effective and appropriate to support the child’s
learning challenge(s).

Class Teachers will seek advice and suggestions for provisions to assist individual
children’s learning needs.

Children at Level 1 may be nominated by teachers for specific intervention programmes for
specific blocks of time, such as targeted revision.

Level Two (Mid Level Support)

Some students will need additional support in order to make progress or overcome a
particular barrier to learning. This support may only need to be short term and/or in specific
areas such as English, Mathematics or areas of behavior, social and emotional
understanding.
Students needing short term, time limited and specific intervention will move to Level 2 of
provision. At Level 2, the classroom teacher holds the main responsibility with support from
the Inclusion Department.
Level 2 students will have a pupil profile outlining their main and additional barriers to
learning, along with strategies to support and things to avoid.
Level 2 students may receive therapy from external agencies and therefore have a therapy
plan in place with specific targets which is led by the therapist and shared with the class
teacher.
Some students will be identified as Level 2+ where the Academy has recommended
additional support at Level 3 is needed. These students will have IEP targets written and
reviewed termly.
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Level Three (Highest Support)

e Students needing long-term or intensive support will be moved to Level 3. If a student has
been assessed as needing Level 3 intervention, this means that OOW believes that the
student will not make significant progress unless additional provision is made and without
this the student is likely to fall further behind their peers as the year progresses. At Level 3,
responsibility for the student is shared between the class/subject teacher and the Inclusion
Team.

e Level 3 provision involves developing an Individual Education Plan (IEP) for the student that
will identify the individual needs of the student and ensure a programme of intervention is
delivered to target these needs. This programme will be run and monitored by the Inclusion
Department in collaboration with the class/subject teacher and will be regularly reviewed
with parents and students on a termly basis. Adjustments will be made to ensure progress.

e Level 3 students will have a Learning Support Assistant and follow an individualized
programme of support, whilst being encouraged to develop their independence and learning
skills. They wilt receive a high level of guidance from the Inclusion department. They may
receive recommendations for further assessment such as Educational Psychology
assessment or therapy assessments.

e For all students receiving LSA Support an individualised service agreement will be in place
as directed by KHDA. This will be agreed with parents.
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The Graduated Response Flowchart

Step 1. Teacher Initial Concern (Universal)

Parent carer or teacher express concerns around child or young person’s progress
« Teacher and parent carer meet to discuss concemns and complete Quick Checker in the Sparkling GEMS Toolkit
« Teacher and parent carer refiect on Universal Bariers to Leaming in the Sparkiing GEMS Toolkit working through the identified areas of need where there is a concem

e Teacher p additional ts and in the areas identified as a concem (seae list of its and checkli lable In the Sparkling GEMS Toolkit)

o Teacher puts in place targeted high quality teaching to address identified gaps in leaming
o Teacher refera to Unh | Provision Barriers and Strategles in the Sparking GEMS Handbook and Tookil iImplementing strategies appropriate to identified barmiers to leaming

« Pupil Passport and Universal Bariers and Strategles Record could be created at this stage. (See suggested template)

Parent and teacher meet. Has the child or young person made satisfactory progress through high quality teaching?

Yes No
» Teacher completes an [nitial Cause for Concern Form with parent consent and sends to the Hol/LInk teacher,
Teacher continue with « Hol/ Link teacher meets with teacher, parent and child or young person to discuss next steps and begin tar-
these adaptations geted Inclusion Support.
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Step 2. Targeted Support (Inclusion Support)

Teacher, parent carer and Hol complete first cycle APDR captured on an ADPR form agreeing outcomes and targeted provision from the whole school
provision map and SEN Support Sirategies.

Parent, teacher and Hol meet. Has the child or young person made satisfactory progress through targeted support?

Yes No
Continue wilh the targeted support « Hol completes more dlagnostic assessment to add to leaming profile of the child or young person.
; fgﬂher ::yzle & APDR e « Hol meets with teacher, parent carer and child or young person to agree further outcomes and targeted
Universal adaptations if concems provision - further APDR cycle. Review regularly.
have reduced « Update the pupil passport and ADPR with information from further assessment.

Parent, teacher and Hol meet. Has the student or young person made satisfactory progress through targeted support?

Continue with the targeted .
support - further cycle of « School to seek guldance external service offers.

APDR or maintaln Universal « APDR and passport updated with further outcomes and targeted provislon for Inclusion Support

rag:ﬂ:g""s if concems have « APDR cycles completed with termly reviews

Parent, teacher and Hol meet. Has the student or young person made satisfactory progress through targeted support?

Yes No

Continue with the targeted support — Further APDR cycle or maintain Universal adaplations if concerns have reduced

Step 3. Complex/High Needs Support

If a student or young person Is not making sufficient progress despite a graduated response being implemented where ‘the school having taken relevant
and purposeful action to identify, assess and meet the needs of the student or young person’ (KHDA Inclusion Regulatory Guidance), then individuel
or alternative pathway could be considered. We encourage parent and child and young person to work with their school or setting when making a request.

Teacher, SENCO/Hol parent, student or young person {with guidance from professionals) continue cycles of APDR, making declslons on outcomes and provision
In partnership.

Wellbeing

The school has a designated Wellbeing Coordinator, and this policy should be read in conjunction
with the Wellbeing Policy. The inclusion team will work closely with the Wellbeing Team to regularly
review wellbeing data to ensure that students with additional needs are appropriately supported,
enabling timely intervention, informed decision-making, and the promotion of positive outcomes
for all learners.

Counsellor Service

Parents/carers of students in Grades 1-7 will be notified if the counsetlor is to provide
individual/group counselling for their child. Counselling is voluntary and parents/ carers reserve
the right to consent to or decline counselling services for their child. Parents will not be granted
access to counselling records, which are considered property of the school. Parents/guardians of
all students will be notified immediately if there is any concern regarding the safety of their child.
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We provide support for students to improve their emotional and social developmentin the
following ways:

e Students with SEN are encouraged to be part of the school council.

e Students with SEN are also encouraged to be part of all the clubs to promote
teamwork/building friendships.

e We have a zero-tolerance approach to bullying.

The purpose of school counselling is to:

e Help students understand and overcome social or behavioral problems through individual
and group counseling.

e Provide individual and small group counseling based on student needs.

e Work with students to develop skills such as organization, time management, and effective
study habits.

e Help students set realistic academic and career goals and develop a plan to achieve them.

e FEvaluate students' abilities and interests through aptitude assessments and interviews.

o Develop strategies with teachers, administrators, and parents to help students succeed.

e Teach classes on topics such as bullying, drug abuse, and planning for college or careers
after graduation.

e Identify and report possible cases of neglect or abuse to the Desighated Safeguarding Lead.
Refer students and parents to resources outside the school for additional support.

e Assistance with the entry process during Admission Assessments along with the special
educator Emotional support and guidance to the staff who need such.

e Work with a special educator to promote emotional and academic progress of the child.

e Liaise with external agencies, service providers and other schools to ensure provision of
maximum support to meet children's well-being.

Referrals to the counsellor: A referral is made to the school counsellor when a concern for a
student arises. Possible sources of referrals may include:

e studentsin Grade 6 upwards can self-refer and parental consentis not required

e Students in Grade 1 to 5 will be considered only after obtaining consent from parents

e teachers, peers, medical and ancillary staff.

e by an academic supervisor.

e parents who may refer to the counselors directly in person, via telephone, orvia email. Itis
the counsellor's responsibility to ensure a Referral form is completed for every referral.

Staff may also seek assistance from counselling services for classroom or group interventions to

provide psychosocial education or support to address generic or specific needs. This may take the
form of classroom input, observations, workshops, presentations or programs.
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Student and Parent Voice

The Inclusion Team, along with the teaching staff, will ensure that parents are informed when a
child requires additional support.

These conversations will ensure that:

e Everyone develops a good understanding of the students' areas of strength and difficulty.

e We consider the parents' concerns.

e Everyone understands the agreed outcomes sought for the student.

e Everyone is clear on what the next steps are.

¢ Notes aboutthese early discussions will be added to the students’ record and given to their
parents. The 'team around the child' will ensure that the correct level of support is provided,
and external referral will be made, with parent permission, should external support be
required.

Progress

e Success for all students includes making progress. Educators will work with the Head of
Inclusion to clearly analyse the students' needs. This will draw on:
The teacher's assessment and experience of the student

e Their previous progress and attainment or behavior

e Otherteachers' assessments, where relevant

e The individual's development in comparison to their peers and national data

e The views and experience of parents

e The students' own views

e Advice from external support services, if relevant the assessment will be reviewed regularly.

The progress of each student of determination will additionally be tracked using the
IEP document and student goals.

All teachers and support staff who work with the students will be made aware of their needs, the
outcomes sought, the support provided, and any required teaching strategies or approaches. We
will regularly review the effectiveness of the support and interventions and theirimpact on the
pupils' progress.

Promotion Criteria

At Our Own High School, assessment is a key part of teaching and learning, helping track student
progress, guide instruction, and provide support where needed.
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These are the assessments that will be conducted to support your child's learning journey in this
Academic Year.

Term 1 & 2 exams
Subject Enrichment Activity
Multiple Assessments — Detailed

Grade Mode of Assessment Total Marks
1&2 Continuous assessment 20 atthe end of year
Subject Enrichment Activity
End of year assessment —pen & paper
3,4&5 Periodictest1 &2 20 marks each term

40 marks eachterm
5 marks each term
5 marks each term

Term 1 & 2 exams
Subject Enrichment Activity
Multiple Assessments- Detailed

6 Periodictest1 &2 20 marks each term
Term 1 &2 exams 60 marks each term
Subject Enrichment Activity 5 marks each term
Multiple Assessments - Detailed 5 marks each term

7 Periodictest 1 &2 20 marks each term
Term 1 & 2 exams Term 1-60, Term 2-80
Subject Enrichment Activity 5 marks each term
Multiple Assessments— Detailed 5 marks each term

8 Periodictest 1 &2 20 marks each term

Term 1 & Term 2 - 80 each term
5 marks each term
5 marks at the end of the year

Assessment and Promotion Guidelines (Grades 1 to 10)

Grades 1 and 2:
As per the NEP 2020 guidelines, the focus is on developing strong foundational skills in reading,
writing, speaking, and mathematics. The assessment pattern follows CBSE recommendations and
is integrated into daily classroom activities. These assessments are graded and designed to track
each child's progress continuously. They are
informal and ongoing in nature, taking the form of quizzes, projects, drawings, writing tasks, and
similar activities. Such assessments help teachers gain insights into students' learning processes
and provide timely support where needed.
End-of-Year Assessment:

A formal assessment at the end of the year (for 20 marks) will give an overview of the

students’ learning and help plan further support.

Grades 3to 8:
Students will be assessed through short class tests, exams, projects, and notebook work, through
subject enrichment activity.

Periodic Test 1 & 2 (PT1 & PT2): Short tests designed to assess conceptual understanding rather
than rote memorization will be conducted as per a schedule which will be shared and conducted
using the pen and paper mode.
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Term 1 Exam: Mid-year exams to check overall learning and areas to improve.

End-of-Year Exams (Feb-Mar): Final exams to review learning and decide readiness for the next
grade.

Multiple Assessment:

Detailed Assessment: An online, skill-based assessment designed to identify learning gaps. These
externally provided tests focus on evaluating higher-order thinking skills through multiple-choice
questions.

Mahara Project: Every student will undertake one cross curricular project and the Grade for the
same will be shared in the report card.

Promotion Rules (Grades 1 to 8):

Attendance: Minimum 75% is needed.
Performance: Based on all areas mentioned above (weightage for promotion is shared in the
School Diary on Page 31).
Minimum Marks for promotion based on the full year’s performance:
e 33% in English, Math & Science
e 50% in Arabic and Islamic Education
e 40% in Moral, Social & Cultural Studies

Re-Test: A student may appear for a re-test in a maximum of 2 subjects at the end of the academic
year on the assigned dates as per the school’s decision if he does not meet the minimum
expectation. Students must pass the re-test with a minimum marks as mentioned above (Point 3)
to be promoted to the next grade.

Enhancement of Marks: There will be NO enhancement of marks in case of absenteeism during
exams/periodic tests or not completing the SEA or Multiple assessments.

Career Counselling

The Careers Counsellor supports students in progressing to further education through a structured
programme of careers education and guidance. This includes individual counselling to explore
pathways, interests, and aspirations, alongside workshops on applications, personal statements,
and interview skills. Students are provided with up-to-date information on universities, vocational
routes, and global opportunities. The school also hosts university fairs and visits from external
providers, enabling students to engage directly with institutions. This comprehensive approach
ensures students are well-informed, confident, and prepared for their next steps beyond school.

Transitions

Transitions in school have as children enter school, move between Grades and Phases, into
different schools or into further education, employment, or training.

At each transition stage, the inclusion team will prepare information for sharing. If information is to
be shared outside of school, the school will seek parent consent before sharing with other schools,
colleges, or settings. Schools will agree with parents and students which information will be
shared as part of this. School will aid transition and induction at the new school and connect with
the school's inclusion department for better understanding.
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OOW are permitted to share information between the GEMS group of schools without parental
consent.

OOW is permitted to share any safeguarding information with any confirmed school to which the
student transitions, without parental consent in accordance with government guidelines.

Additional Pathways

The schoolis constantly evaluating the best methods of delivering the curriculum in order to
ensure student progress. If a studentis unable to follow the age appropriate work due to learning
differences then the school will amend the curriculum levels to ensure engagement and progress.
For some children an additional pathway may be required. The school is currently working with
NIOS (National Institute for Open Schooling, India) and ASDAN (Award Scheme Development and
Accreditation Network, UK) to ensure that, students have access to meaningful courses which
support life skills, development, progress, literacy and numeracy. These courses will be delivered
on a case by case basis, after appropriate staff and leadership have discussed and agreed the
pathway with parents. ASDAN will also be offered as extra curricular activities for children who
would benefit from engagement.

NIOS is an Indian government-recognised education board that provides flexible and inclusive
learning opportunities for students who may benefit from different pathways to traditional
schooling. NIOS programmes and qualifications support learners with a wide range of educational,
personal, medical or additional learning needs, enabling them to continue their education at a
pace, and in a manner, suited to their individual circumstances. The flexibility of NIOS allows
learning to take place across a variety of settings and over an extended period of time, supporting
student wellbeing, accessibility, and personalised progression towards recognised qualifications.
Our Own High School will work in collaboration with external settings to ensure students receive
the support tthey require.

ASDAN is a UK-based educational charity which was set up to support students with additional
learning needs or special needs. ASDAN's programs and qualifications enable learners to succeed
at secondary school through the development of core skills and positive attributes. The flexibility of
ASDAN's International Award Programs means that they can be carried out in a variety of settings,
over a time period to suit the student.

Securing SEN Support, Equipment and Facilities

The school will share the list of service providers for external assessment and specialised therapy
sessions. Parents can choose the provider from the given list, or use any government approved and
licensed professionals at their discretion. School can not enforce the use of any professional, but
guidance is available to make sure the support is appropriate. The cost for these services will be
borne by the parent.

In case the student requires a full time learning support assistant, this falls outside the scope of
the Standard School Service and there for costs are covered by the parents.

Appointment of Learning Support Assistants (LSAs)

Parents, immediate family members or home helpers/nannies are not permitted to serve as the
Learning Support Assistant (LSA) within the school. To ensure objectivity, professional boundaries,
and consistency of support, LSAs must be appointed in collaboration with the school. Learning
support assistants will be directed to work and supervised by the school.
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To be eligible to work as an assistant to a child, LSAs must provide:

e Copy of Passport

e CopyofVisa

e CopyofUAEID

e Copy of Vaccination and medical tests (age of student appropriate)

e Copy of Qualifications or Courses

e Copy of Curriculum Vitae

e Police Clearance from UAE

e Police Clearance from Home Country if you have been in the UAE less than five years
e Name, Company and Email address of two professional references

The school reserves the right to disengage from Learning Support Assistant if the skills, work ethic

or support is not appropriate to the child, or if there are any safeguarding or child protection
concerns.

The school willimplement a Memorandum of Understanding or Terms of Engagement to be signed
by the Learning Support Assistant, Parent and Team which outlines responsibilities and
confidentiality expectations.

Extra Curricula Activities

All our extracurricular activities and school visits are available to all our students, including our
beforehand after-school clubs.

e All students are encouraged to go on our educational visit.

e All students are encouraged to take part in sports day/school plays/special workshops.

e No studentis ever excluded from taking part in these activities because of their SEND or
disability.

Safeguarding and Supporting Students During Online / Distance Learning

The school recognises that online learning environments present unique safeguarding and
wellbeing considerations. All existing safeguarding policies and procedures remain fully in place
and are adapted to ensure that students are protected, supported, and able to engage safely in
digital learning. Particular care is taken to support students of determination and those identified
as vulnerable, ensuring that provision remains inclusive, responsive, and aligned to individual
needs.

Online learning requires a strong partnership between school and home. The school maintains
clear communication with families, provides structured learning opportunities, and ensures that
safeguarding expectations are clearly understood by staff, students, and parents. Students’
wellbeing, safety, and engagement remain the priority, with flexibility applied where individual
circumstances impact access or participation.

Key Safeguarding and Support Measures Whilst Online

e All safeguarding procedures, including reporting and monitoring concerns, remain in place
during online learning
e Student cameras are expected to be on during live lessons, unless risk assessed and
agreed by the school
o Live lessons are not recorded unless explicit parental consent is obtained and safeguarding
conditions are met
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¢ One-to-one online sessions are avoided unless necessary, and require leadership
oversight, parental awareness, and risk assessment

e Students must be supervised appropriately, particularly younger learners or those with
additional needs

e Clear expectations for online behaviour, privacy, and safe use of digital platforms are
communicated to students and families

e Personal information must be protected, and students must not share sensitive
information online

o Devices should be used in shared or supervised spaces where possible to promote safe
engagement

e The school ensures visibility of safeguarding leads and clear routes for students to seek
help

e Regular check-ins are prioritised for vulnerable students and those on safeguarding or
inclusion registers

¢ The schoolworks in partnership with parents to support routines, engagement, and
emotional wellbeing

e Adjustments are made for students who face barriers to access, including flexibility in
participation where appropriate

e Wellbeing is prioritised through structured routines, regular breaks, and a balance between
online and offline learning

e Early communication between home and school is essential where concerns about
learning, behaviour, or wellbeing arise

e Additional support, including adapted learning approaches or specialist input, is provided
where needed to minimise regression

Working with External Agencies

In line with the guidance from KHDA (Parent Guide - External Assessments) school will ensure that:

e External assessments are conducted by qualified specialists outside the school

e They provide a clearer understanding of a child’s strengths, needs, and learning profile

e Adiagnosis is not required for a child to receive support in school

¢ Assessments may be recommended when school-based support is not sufficient

e They can explore areas such as learning, behaviour, communication, and emotional
wellbeing

e Specialists may include psychologists, speech and language therapists, occupational
therapists, and psychiatrists

e Schools must follow a structured process before recommending an external assessment

e Parents must be involved at every stage and give written consent before any assessment
takes place

e The school may share relevant information with the specialist to support the assessment

e Awritten report is provided with clear findings and practical recommendations

e The reportis used to inform support strategies at school and at home

e Schools must ensure staff are trained to implement the recommendations

e External assessments should only be conducted when necessary and at the appropriate
time

e Reports are confidential and shared only with relevant staff and with parental permission

* Ongoing monitoring and review ensure support remains effective after the assessment
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If you require a copy of this document please refer to the Inclusion Team.

In line with GEMS Education Corporate Head Office any external agency that is working directly
with the school, and on school site shall be required to complete and sign a ‘Service Level
Agreement’, in line with the document provided by Corporate Head Office in 2026.

Positive Handling and Parent Consent for Safe Handling

The school is committed to a positive handling approach that prioritises de-escalation, dignity, and
the safety of all students. In exceptional circumstances where a student may be at risk of causing
harm to themselves or others, appropriately trained staff may implement safe handling procedures
as a last resort.

These interventions are always reasonable, proportionate, and in the best interests of the student,
and are only used when other strategies have been unsuccessful or where immediate action is
required.

Parental consent for safe handling is obtained in advance through a formal agreement, developed
in consultation with families to reflect the student’s individual needs and appropriate de-
escalation approaches.

The school maintains a duty of care to safeguard all students and will inform parents promptly
following any incident where safe handling has been used, ensuring transparency, accountability,
and ongoing review of practice.

Complaints about SEN provision

The process for raising concerns or complaints about SEN provision in our school are in
accordance to the Complaints Policy. In the first instance please speak to the Class Teacher. If
there is no satisfaction please raise the concern with these staff, in this order:

e Grade Supervisor

o Head of Inclusion

e Vice Principal

e Principal

e Inclusion Governor

Staff Training

All teachers participate in a professional development program aimed to empower them to create
inclusive learning environments that meet the needs of all students. By fostering a culture of
collaboration and continuous improvement, school enhances educational experience for diverse
learners, ensuring that every student has the opportunity to thrive.

Monitoring and Evaluation Arrangements

This Inclusion Policy will be reviewed by the Senior Leadership Team every year. It will also be
updated if any changes to the information are made during the year. Itis also approved by the
governing board.
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Evaluating the effectiveness of SEN provision and Documentation

We evaluate the effectiveness of provision for students with SEN by:
e Completing an Inclusive Education Improvement Plan
e Maintaining an ongoing Strategic Action Plan
e Reviewing students' individual progress towards their goals each term Reviewing the
impact of interventions after 4 weeks
e Using student, staff and parent questionnaires and feedback
e Monitoring by the Head of Inclusion
e Learning walks by the Senior Leadership Team
e Document reviews by the Inclusion Governor
e Ongoing review and monitoring by GEMS Corporate Head Office
e KHDA Quality Assurance and Compliance visits
e Parent, Student and Teacher Voice Surveys

e Inclusion Support Team

Data Protection and Privacy

All personal and sensitive data will be kept confidential. Access will be limited to authorised
personnel only. Written consent from parents or guardians will be obtained before collecting,
using, or sharing personal data. Only data necessary for educational support and inclusion will be
collected. Personal data will be stored securely using appropriate technological and administrative
safeguards to prevent unauthorized access. Data will be retained only as long as necessary for
educational purposes and will be disposed of securely when no longer needed.
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